Reading at Thomas Ashton School



Ovr Intent

At Thomas Ashton School, we are committed to creating meaningful futures through
learning together, learning for all and learning for life, by placing each pupil at the centre
of their individual journey and recognising that success in reading is unique to every
learner.

Our intent is to support every pupil to make meaningful progress in reading from their
individual starting points. We recognise that learners join us with a wide range of needs,
experiences and levels of understanding, and that their pathways into reading are not
linear. Through a responsive and personalised approach, we ensure that teaching is
carefully matched to need, enabling all pupils to develop the skills, confidence and
communication required to access learning and the world around them.

For many pupils, this includes becoming competent and increasingly fluent readers. For
others, reading development focuses on building the foundational skills needed to access
meaning, develop communication and engage with their environment. Our approach is
rooted in removing barriers, fostering independence and supporting pupils to move
forward on their individual pathways towards adulthood, community participation and
their future destinations.

Reading, language and communication are the responsibility of all staff. The core
components of reading - phonological awareness, decoding, fluency, vocabulary and
comprehension - are explicitly taught and adapted across the curriculum. Through
structured talk, explicit vocabulary teaching and carefully modelled strategies, pupils are
supported to understand, interpret and engage with texts in ways that are meaningful
and appropriate to them, including within different subject areas.

Assessment is central to this process. Through baseline, diagnostic and ongoing formative
assessment - including tools such as NGRT, PIRA and Ruth Miskin phonics assessments - we
build a clear understanding of each learner. These assessments support the precise
identification of early reading and decoding needs and ensure that provision remains
responsive, accurate and purposeful. Alongside this, we value reading for both purpose
and pleasure, providing opportunities for pupils to engage with texts, build confidence
and develop positive reading behaviours.

At Thomas Ashton School, we recognise that fostering a love of reading is essential in
developing confident, lifelong learners. We provide regular opportunities for pupils to
engage with a wide range of high-quality, accessible and motivating texts that reflect
their interests, needs and experiences. Through whole-school events such as World Book
Day, participation in MAT-wide competitions and carefully planned opportunities to
explore inference and deeper thinking, pupils are encouraged to see reading as both
enjoyable and meaningful. Staff actively promote positive reading habits by modelling
enthusiasm, creating engaging reading environments and supporting pupils to choose
and respond to texts in ways that are personal and purposeful, helping to build
motivation, curiosity and a sustained interest in reading beyond the classroom.

Phases of Reading Development

At Thomas Ashton School, reading development is viewed as a flexible and evolving
process. Pupils move between phases as their needs change, ensuring that support,



challenge and intervention remain closely matched. The model below supports staff in
understanding progression and ensures that provision is consistently aligned to need
across the school.

Phase 1: Early Reading

Learners are developing the foundations heeded to engage with text, including
attention, listening and early communication skills. Teaching focuses on language-rich
interactions, shared reading and the development of meaning through talk, repetition
and modelling.

Phase 2: Emerging Readers

Learners begin to develop phonic awareness and early decoding skills. Structured
phonics teaching, including Read Write Inc. (RWI) and Fresh Start, supports pupils in
learning sound-letter correspondence and early word reading.

Phase 3: Developing Readers

Learners can decode but are not yet fluent. Teaching focuses on building fluency -
accuracy, pace and expression -alongside vocabulary development and early
comprehension skills.

Phase 4: Bridging Readers

Learners require targeted support to develop greater independence in reading.
Interventions such as The Bridge programme and Lexia are used to strengthen fluency,
comprehension and confidence through structured, personalised support.

Phase 5: Fluent Readers

Some learners develop into confident and independent readers. They are able to access
a wide range of texts and apply their reading skills across the curriculum, including
engaging with subject-specific materials.
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These phases are not fixed. Learners move flexibly between them, ensuring that support,
challenge and intervention are always matched to need and that progress is meaningful
for every individual.

Knowing Our Learners

Understanding each learner is central to our approach. Pupils join us at a wide range of
starting points, and their reading development is shaped by individual needs, prior
experiences and confidence.

We use a combination of baseline assessments - including NGRT, PIRA and Phonics
Assessments - alongside ongoing teacher assessment to build a detailed picture of each
pupil’s reading profile. This assessment information directly informs placement within
reading phases and ensures that movement between phases is timely, responsive and
appropriate.

Assessment is continuous and purposeful. It allows staff to identify next steps, adapt
provision and monitor progress over time. Provision is aligned with individual learning
needs, including EHCP targets, ensuring that reading supports wider communication,
independence and life skills outcomes.

All staff have access to key information and are trained to use this effectively, ensuring
consistency and a shared understanding of how best to support each pupil.

Implementation: What This Looks Like in Practice

At Thomas Ashton School, reading is embedded into everyday practice and delivered
through a consistent, adaptive approach.

Reading is planned across the curriculum, with opportunities for pupils to engage with
texts in all subjects. Staff explicitly model reading behaviours and support pupils to
develop understanding through structured approaches, including predicting, questioning,
clarifying and summairising. This ensures a consistent approach to reading across all
classrooms, regardless of subject or phase.

Vocabulary development is prioritised. Key words are explicitly taught, revisited and
applied so that pupils can develop a growing understanding of language and use it with
increasing confidence.

Fluency is developed through regular opportunities to hear and participate in reading.
Staff model reading and provide opportunities for pupils to engage in ways appropriate
to their needs, supporting accuracy, expression and understanding.

A range of structured programmes and interventions support pupils at different stages of
development. These include:

e Read Write Inc. and Fresh Start for phonics
e Lexia for personalised literacy development
« The Bridge programme and/or Shine for targeted reading intervention

o Structured reading programmes and digital platforms to support comprehension
and independence



These approaches are used flexibly alongside high-quality teaching to ensure that
provision is precisely matched to need.

Teaching is adapted through scaffolding, targeted intervention and inclusive strategies to
support all learners. This ensures that pupils are able to access learning, develop
confidence and make progress within their own pathway.

A positive and inclusive reading culture is promoted across the school. Pupils have access
to a wide range of texts and are encouraged to engage with reading in ways that are
meaningful to them. Staff model positive attitudes and create environments where
reading is valued, accessible and supportive of wellbeing.

Ongoing professional development ensures that all staff have the knowledge and
confidence to deliver high-quality reading provision consistently across the school.

Impact

The impact of our approach is reflected in the meaningful and measurable progress that
pupils make from their individual starting points.

Pupils develop increased confidence in engaging with text and language. For many, this
includes improved fluency, accuracy and comprehension. For others, it is demonstrated
through increased engagement, understanding and communication, enabling them to
access meaning and participate more fully in learning.

Pupils demonstrate:
e increased engagement with reading and language
« developing fluency and understanding where appropriate
e @ growing use and understanding of vocabulary
« the ability to apply reading skills across the curriculum

They are increasingly able to use reading to support their learning, communication and
independence, and show greater confidence in discussing ideas and engaging in
structured talk.

Assessment data from NGRT, PIRA and phonics assessments, alongside teacher
knowledge and observation, shows that pupils make sustained progress from their
individual baselines. Intervention is responsive and effective, ensuring that gaps are
identified and addressed.

Over time, pupils develop more positive relationships with reading and are supported to
engage with texts in ways that are meaningful and appropriate to them.

Pupils leave Thomas Ashton School better prepared for their future pathways, equipped
with the communication, confidence and skills needed to participate in their
communities, develop independence and take their next steps towards meaningful
futures.



